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1. Aims

Our SEND policy and information report aims to:
 • Set out how our school will support and make provision for pupils with special educational needs and disabilities (SEND)
 • Explain the roles and responsibilities of everyone involved in providing for pupils with SEN

The Pavilion’s core value for our students with SEND is to provide young people with opportunities to reinvent themselves and develop the confidence to be successful in the future.  We also strive to provide a nurturing and welcoming environment for our students with SEND who we want to leave our community having developed and improved behaviourally, academically, socially, mentally and emotionally.

At The Pavilion, we believe that any student can experience success. To do this, we aim to ensure teaching, learning and the curriculum is appropriate to need and differentiated to enable access to learning so that our young people with SEND can begin experiencing progress. Integral to this is an in-depth understanding of our learners’ needs.

Priority is given to an early identification of special educational needs. Within the first week of induction each student is assessed by highly skilled, knowledgeable and trained members of SEND Team using a raft of accredited assessments. Led by our SENCO, the SEND Team will triangulate and analyse the results of each assessment on completion. The outcomes are shared with all members of staff to enhance their planning and support for each student both in and out of lessons. These assessments may also give the SEND Team a starting point to co-ordinating specific interventions that should address some of the needs that may have been identified in the initial assessments. This means that from the outset, students with SEND at The Pavilion are not only identified quickly but are also given a space within the curriculum to begin accessing learning.

The Pavilion aims to promote equality of opportunity, excellence and the development of individual potential for all our students, who all of equal value and share the same educational rights, irrespective of culture, gender, home situation, current levels of attainment and disability. We are totally committed to the ethos of the Pavilion which focuses on providing an enriched programme of education, engaging all in learning, enthusing and ultimately enabling all our young people to enjoy the learning experience. 







2. Legislation and Guidance



This policy and information report is based on the statutory Special Educational Needs and Disability (SEND) Code of Practice and the following legislations: 

· Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and disabilities 
· The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the SEN information report. This policy also complies with our funding agreement and articles of association.


3. Definition of SEN

At The Pavilion Study Centre we follow the definition of SEN as outlined in the SEND Code of Practice:

(SEN Code of Practice 2015)



4. Definition of Disability

At The Pavilion Study Centre we follow the definition of disability in the Equality Act 2010:
Equality Act 2010

5. Roles and Responsibilities

5.1 The SENCO
The SENCO is Sasha Sappleton-Stone

They will:
· Work with the headteacher and SEND governor to determine the strategic development of the SEN policy and provision in the school 
·  Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of specific provision made to support individual students with SEND, including those who have EHC plans 
·  Provide professional guidance to colleagues and work with staff, parents, and other agencies to ensure that pupils with SEND receive appropriate support and high-quality teaching 
· Policy has been developed in collaboration with the stakeholders, i.e. Parents and carers, students, staff, and Governors 
· Advise on the graduated approach to providing SEND support 
· Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively 
·  Be the point of contact for external agencies, especially the local authority and its support services 
·  Liaise with potential next providers of education to ensure that the school meets its responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access arrangements 
· Ensure the school keeps up to date records of all students with SEND 
· 

5.2 The SEND Governor

The SEN governor is _______________

They will: 
· Help to raise awareness of SEN issues at governing board meetings
·  Monitor the quality and effectiveness of SEND and disability provision within the school and update the governing board on this 
·  Work with the headteacher and SENCO to determine the strategic development of the SEND policy and provision in the school

5.3 The Headteacher

 The headteacher is Jo Kelly. 

They will: 
· Work with the SENCO and SEND governor to determine the strategic development of the SEND policy and provision within the school 
· Have overall responsibility for the provision and progress of learners with SEND and/or a disability

1.4 Class teachers

Each class teacher is responsible for: 
· The progress and development of every students in their class 
· Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and interventions and how they can be linked to classroom teaching 
· Working with the SENCO to review each student’s progress and development and decide on any changes to provision 
·  Ensuring they follow this SEND policy

1.5 Staff Training

All staff regularly undertake training to support students who have additional needs. Staff have been trained in the following areas in the last five years.

· Trauma-informed practice
· Restorative Approach
· Access Arrangements
· Safeguarding




Whole staff briefings enable SEND information to be distributed, and ideas to be shared with others on how best to support our students in and out of the classroom setting. Staff are regularly well informed when new baseline data has been produced to enable they meet the needs of new students from the outset. 

Teaching and Learning CPD sessions occur frequently during our whole staff Wednesday afternoon training sessions where teaching and support staff collaborate on differentiation including new ways of teaching and new initiatives on how best to support student with SEND.

The Pavilion is committed to building a learning community tantamount to developing a commitment to shared learning. All support staff have continuing professional development and are encouraged to develop specialisms in supporting learning needs. The Pavilion operates a policy of inclusion in all activities and events, if additional training is required to enable a student to access an activity that training will be provided.

1.6 Monitoring and evaluating the policy 

The policy will be approved by the governing body. This policy and information report will be reviewed by The Pavilion school every year. It will also be updated if any changes to the information are made during the year.

6. SEN information report

6.1 The kinds of SEN that are provided for 

Our school currently provides additional and/or different provision for a range of needs, including: 
· Communication and interaction, for example, autistic spectrum disorder, speech and language difficulties: developmental language disorder 
·  Cognition and learning, for example, dyslexia, dyspraxia, dyscalculia, learning difficulties
· Social, emotional and mental health difficulties, for example, attention deficit hyperactivity disorder (ADHD), Oppositional defiance disorder 
· Sensory and/or physical needs, for example, visual impairments, hearing impairments, processing difficulties, epilepsy 

 6.2 Identifying students with SEN and assessing their needs 

Students making less than expected progress given their age and individual circumstances are considered by the SEND 2014 Code of Practice to come under the category of SEND. This is characterised by progress which 
· is significantly slower than that of their peers starting from the same baseline
· fails to match or better the child’s previous rate of progress
·  fails to close the attainment gap between the child and their peers 
· widens the attainment gap


We have a very clear process of identifying and assessing the needs of all students. All students and their parents / carers have an initial meeting with an Assistant Headteacher with responsibility for KS3 or KS4. This meeting is to gain the views of the student and their parent / carer about the exclusion and to discuss wider issues that could impact on the young peoples’ ability to engage with learning and make progress.
 The meeting also establishes what interventions the student may have had in their previous setting and explore their impact. It also aims to identify the services they were or are currently involved with in supporting the learner and their family. This meeting is the first opportunity for a formative assessment of potential need. 
Our Assistant Headteacher then explains what support can be offered at The Pavilion and introduces the Induction Process to the student. 
Induction will involve base line testing and some analysis of information sent from their previous education provider. Once data is collated, reports are shared with staff and a student profile is created. All staff have access to this information, advice and strategies prior to the student entering the classroom. We will share more information with staff and professionals as we come to know the learner and receive further information from their previous school settings and/or outside agencies. Teachers use this advice to deliver a universal offer of in-class support and differentiation. This is also referred to as Quality First Teaching.

 The Special Educational Needs Code of Practice 2015 sets the criteria for identifying students that are classified as SEND Support and are therefore coded K on the census using the following criteria: Class and subject teachers, supported by the senior leadership team, should undertake regular assessments of progress for all students. These should seek to identify pupils making less than expected progress given their age and individual circumstances. This can be characterised by progress which:
 1. is significantly slower than that of their peers starting from the same baseline. 
2. fails to match or better the child’s previous rate of progress. 
3. fails to close the attainment gap between the child and their peers.
4. widens the attainment gap.

 It can include progress in areas other than attainment – for instance where a student needs to make additional progress with wider development or social needs to make a successful transition to adult life. Persistent disruptive or withdrawn behaviours do not necessarily mean that a young person has SEND. Where there are concerns, there should be an assessment to determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. In these instances, the learner can be considered SEND.

If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour a multi-agency approach, supported using approaches such as the Early Help Assessment, may be appropriate. In these instances, the learners should not be considered SEN. Professionals should also be alert to other events that can lead to learning difficulties or wider mental health difficulties, such as bullying or bereavement. Such events will not always lead to children having SEND. 

These are episodes that have an impact on wellbeing however it could be that these can be mitigated with targeted support from the school or other professionals. 
If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour a multi-agency approach, supported using approaches such as the Early Help Assessment, may be appropriate. In these instances, the learners should not be considered SEND. Professionals should also be alert to other events that can lead to learning difficulties or wider mental health difficulties, such as bullying or bereavement. Such events will not always lead to students having SEND. These are episodes that have an impact on wellbeing however it could be that these can be mitigated with targeted support from staff at The Pavilion or other professionals. 
The Pavilion will make appropriate provision for a child’s short-term needs to prevent problems escalating. However, where there are long-lasting difficulties schools should consider whether the child might have SEND.

Slow progress and low attainment do not necessarily mean that a child has SEND and should not automatically lead to a student being recorded as having SEND. However, it may be indicators of a range of learning difficulties or disabilities. Equally, it should not be assumed that attainment in line with chronological age means that there is no learning difficulty or disability. Some learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties. Identifying and assessing SEND for students whose first language is not English requires particular care. The Pavilion looks carefully at all aspects of a student’s different areas of learning and development or subjects to establish whether lack of progress is due to limitations in their command of English or if it arises from SEN or a disability. Difficulties related solely to limitations in English as an additional language are not SEND. Generally, a student should be fluent or at the least functional in English after three years of being in the country. If after this period, the student does not have a the very least a functional command of English then they could be considered SEND.









1.3  The process of the Identification of SEND
The following flow chart details students with SEN will be identified and how their needs will be assessed:


The Pavilion’s SEND Identification Process
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Assessments at the Point of Entry

· Lucid Exact 
Lucid Exact is a computerised test designed for the assessment of literacy skills which enables us to support pupils’ learning needs from the outset. It gives a base line assessment for every student joining the school helping in the identification of Speech and Language Communication needs. It also supports our planning of interventions for students who have these barriers to learning. It compromises standardised tests in the following areas of attainment:
 • word recognition
 • reading comprehension
 • reading speed
 • spelling 
• typing speed 
• handwriting speed 
The test makes it easy to screen all our pupils and determine which provision will be necessary. It will highlight specific areas of literacy difficulty where a student requires a further intervention or support in class. Lucid Exact is also used as screening assessment for exam access arrangements.

· Progress Tests- Maths
The Progress Test in Maths provides practical, reliable and independent snapshots in maths attainment, which can be used to baseline and then to measure in year or year-on-year progress. Reports are set against national averages so you can reliably compare your results with those of students across the country.

· The 9 P.A.S.S. Factors Intervention
 This assessment is useful to identify any inter-related factors that may be impacting and/or exacerbating their needs. It is an attitudinal assessment we administer called Pupil Attitudes to Self and School. This highlights other potential factors impacting on their learning needs that may need to be addressed by different forms of intervention that may be more therapeutic in nature rather than simply a literacy and/ or speech, language and social communication program. There is a strong correlation between student success and belief that they are in control of that success. To understand how ‘in control’ students believe they are, we use GL Education’s Pupil Attitudes to Self and School (PASS). This psychometric measure helps us unpack students’ internal perceptions of themselves as learners as well as their attitudes to external factors, such as their attitudes to the curriculum provided by the school and to what extent they feel part of the school community. It provides professionals not only with an indication of student wellbeing but also with a clear indication of attitudinal barriers to learning that might be getting in the way of the student reaching their full academic potential.

 PASS breaks down student attitudes into nine main factors:

 Factor 1: Feelings About School — develop feelings to combat loneliness and encourage integration in school e.g. 
-Implement preventative anti-bullying programmes e.g. peer mediation, quality circles, and assertiveness training.
-Individualise lesson plans as much as possible. 
-Use collaborative and co-operative learning strategies.
-Encourage democratic processes in the classroom and school. 
-Encourage students to engage in extra-curricular activity in school.

Factor 2: Perceived Learning Capability — increase sense of success in recent learning activities and challenges e.g.
-Peer Helpers program, which trains students in helping, communication, and problem-solving skills. 
-Reinforce feelings that they have made a real contribution in terms of their learning. -Treat students as special to develop their capacities for success. Eg. Student of the week.
 -Develop peer tutoring amongst students.
 -Move from Passive to Active Learning. 
-Respond positively to student questions. 

Factor 3: Self Regard — boost longer term deeper sense of self-worth as a learner e.g. 
-Use comment to give messages of encouragement, belief and hope - 'I know you can do it'
-Ensure that the setting for praise and acknowledgement is 'right' for the student 
-Teach students to self-praise/acknowledge their efforts and achievements 
-Set realistic challenges for students 
-Develop understanding of defensive behaviour 
-Teach that mistakes are positive
-Encourage the view that gradual rather than continual success is how learning is judged

 Factor 4: Preparedness for Learning — develop student study skills and self-knowledge in learning techniques e.g. 
-Create a learning and studying area/environment 
-Teach test skills and preparation 
-Teach note-taking strategies 
-Work out priorities with students and teach prioritisation techniques
 -Ensure Students have the correct equipment for study
 -Develop cross-age peer tutoring of thinking skills

Factor 5: Attitudes to Teachers — build warm and supportive relationships with pupils e.g.
-Show an interest in the student's interests
-Hold discussions which focus on re-framing student's intellectual potential - value effort as well as attainment
 -Empathise with students' thoughts, feelings, and age-related issues
 -Use put ups and affirmations rather than put-downs
 -Build trust for one another 
-Listen to student’s voices
 -Trust students with responsibilities.

Factor 6: General Work Ethic — target and support aspiration, purpose and direction in life e.g. 
-Seek ways to demonstrate how motivation plays an important role in non-educational settings e.g. sport, workplace
 -Show students that success is important. Recognise and acknowledge the variety of ways that students can succeed. Reward success in all its forms
 -Develop a learning/subject/task/assignment-based dialogue with students on the question 'What's in it for me?' in order to makes links with current learning and future direction
 -Involve parents in discussing the issue of motivation and develop partnerships in fostering it in their children
 -Encourage students to focus on their achievements and efforts rather than compare themselves with peers - Encourage the notion of Personal Best 
-Ensure that learners feel that they are in control 
-Provide opportunities for choice and decision-making 

Factor 7: Confidence in Learning — apply techniques to improve learner resilience and "stickability" e.g. 
-Always communicate positive and realistic expectations to students
 -Clearly state the requirements for successful task completion - Learning objectives and prerequisites
-Avoid ambiguous instructions and statements 
-Promote student reflection and self-assessment to identify strengths and areas for development 
-Use 'backwards planning' with students to help determine time effort and pre-requisites needed for tasks 
-Provide plenty of opportunity for learners to practice application of new knowledge and skills before moving on 

Factor 8: Attitudes to Attendance -increase student motivation and desire to attend school e.g. 
-Engage parents to explore issues and support school regarding potential non-attendance risk 
-Consider the implementation of out-of-hours study support
-Check that the school is vigilant and vigorous in tackling bullying 
-Make full use of any in-school learning support centre provision
-Engage mentoring support for young people at risk of non-attendance
-Review Pastoral Care policies and practice 

Factor 9: Response to Curriculum Demands- increase relevance and motivational content of curriculum delivery e.g.
 -Make learning more relevant by connecting it to existing skills or prior learning
 -Increase learning relevance by clearly stating the current value of instruction and learning
 -Stress the future usefulness and relevance of learning - Ask students the 'What's in it for me?' question
 -Allow students choice/flexibility to use different methods for task organisation/completion
 -Use extrinsic rewards sparingly and closely relate to the task accomplished
 -Help students understand the success criteria for individual assignments 
 -Ensure academic success through differentiation, target setting and positive feedback

Once data is collated, reports are shared with staff, and a student profile is created. All staff have access to this information, advice and strategies prior to the student entering the classroom. We will share more information with staff and professionals as we come to know the learner and receive further information from their previous school settings and/or outside agencies. Teachers use this advice to deliver a universal offer of in-class support and differentiation. This is also referred to as Quality First Teaching. Depending on the severity of the need, the student will be supported by a targeted provision. These are learners whose needs are clearly identifiable at the point of entry. Students whose needs may be emerging will access the universal offer but monitored as part of our graduated approach to need. This is also referred to as the Assess, Plan Do, Review Cycle. The identification pathway below captures the process by which The Pavilion endeavours to identify needs of learners and also those students amongst our population who would qualify for an Education Health and Care Plan. The National Strategies suggest that the key to success with all students is Quality First Teaching (QFT). Quality First Teaching is also described as the Wave 1 of the National Strategies’ three Waves of Intervention.

Cognitive Ability Tests (CATs4)
(CATs) are specific quantifiable measures of different types of intelligence. They provide an overall profile of pupil ability, so support can be targeted, the right level of challenge can be provided, and informed decisions can be made about pupils’ progress. The tests allow a unique profile to be obtained of strengths and weaknesses across four areas, Verbal Reasoning, Non-Verbal Reasoning, Spatial Reasoning and Quantitative Reasoning. Verbal CATs measure the pupil’s ability to express ideas and reason with words which are extremely important for subjects with high language content. Non- Verbal CATs measure problem solving skills using patterns, pictures, and diagrams. These skills are important in many subjects such as maths and science. Spatial reasoning measures the capacity to think and draw conclusions in three dimensions. These skills are needed for technology-based subjects as well as maths. Quantitative reasoning measures the ability to use numerical skills to solve problems. These skills would apply to maths and further subjects for study such as specific sciences. A standardised score between 85 -115 in all areas is considered in the average range. Discrepancies between the different abilities are interesting and useful because they point to Specific Learning difficulties. The final CAT results profile presents an opportunity for us to then direct the student to an appropriate provision to meet their specific need. CATs tests are benchmarked against national performance and include KS2, GCSE and A-level indicators.


Wave One (Universal Offer)
Wave One refers to what should be on offer for all children: the effective inclusion of all pupils in high-quality everyday personalised teaching. Such teaching will, for example, be based on clear objectives that are shared with the children and returned to at the end of the lesson; carefully explain new vocabulary; use lively, interactive teaching styles and make maximum use of visual and kinaesthetic as well as auditory/verbal learning.
 Approaches like these are the best way to reduce, from the start, the number of children who need extra help with their learning or behaviour. The key characteristics of Quality First Teaching are defined as: 
• highly focused lesson design with sharp objectives 
• high demands of pupil involvement and engagement with their learning 
• high levels of interaction for all students
 • appropriate use of teacher questioning, modelling and explaining
 • an emphasis on learning through dialogue, with regular opportunities for students to talk both individually and in groups 
• an expectation that students will accept responsibility for their own learning and work independently 
• regular use of encouragement and authentic praise to engage and motivate students

Wave One intervention at The Pavilion includes:
-accessibility information
-adapting materials for presentation
-mentoring
-processing time
-varied questioning
-breakfast club
-clear expectations and definitions
-regular use of encouragement
-emotional literacy
-enrichment activities
-homework club
-Behaviour report cards
-restorative practice
-daily check-ins
-daily parent/ carer communication
-movement breaks
-time off for religious observations
-time out cards
-visual timetables
-bespoke timetable
-Careers support

Wave Two (Targeted)
Wave Two describes specific, additional, and time-limited interventions provided for some children who need help to accelerate their progress to enable them to work at or above age-related expectations. Wave Two interventions are often targeted at a group of students with similar needs.

Wave Two intervention at The Pavilion include:

-1:1 intervention i.e. literacy, numeracy, emotional literacy
-Academic mentoring support
-SLT report
-counselling
-Additional Careers support
-Attendance contract
-dyslexia & dyscalculia screener
-dyslexia friendly resources
-EHCP review
-exam access arrangements preparation
-home visits
-in-class support
-medical risk assessment
-nurture space
-reduced timetable
-social skills intervention
-Turning Point Social Skills Programme (based on Talk about for Teenagers)
-transition support
-visual impairment resources

Wave Three (Specialist)
Wave Three describes targeted provision for a minority of children where it is necessary to provide highly tailored intervention to accelerate progress or enable children to achieve their potential. This may include specialist interventions. 
Wave Three (specialist) intervention at The Pavilion include:
-Educational Psychologist
-Allocated Social Worker
-CAMHS Referral
-CAF
-TAF
-EHCP Application
-Emergency Annual Review
-Family support worker
-MASH referral
-School nurse
-Speech & Language therapists
-Autism Advisory team
-REACH
-MOPAC



6.4 Consulting and involving students and parents

We will have an early discussion with the pupil and their parents when identifying whether they need special educational provision. Additionally, should we identify pupils as having SEN at any point during the academic year an early discussion will be held with the pupil and parent/ carer. These conversations will make sure that: 
• Everyone develops a good understanding of the pupil’s areas of strength and difficulty 
• We take into account the parents’ concerns 
• Everyone understands the agreed outcomes sought for the child 
• Everyone is clear on what the next steps are We will formally notify parents when it is decided that a pupil will receive SEND support or will be put forward for a statutory assessment.



6.5 Assessing and reviewing students' progress towards outcomes

 We will follow the graduated approach and the four-part cycle of assess, plan, do, review.                        
The class or subject teacher will work with the SENCO to carry out a clear analysis of the pupil’s needs. This will draw on:
 • The teacher’s assessment and experience of the pupil 
 • Their previous progress and attainment or behaviour
 • Other teachers’ assessments, where relevant 
 • The individual’s development in comparison to their peers and national data 
 • The views and experience of parents 
 • The student’s own views 
 • Advice from external support services, if relevant
 The assessment will be reviewed regularly.
All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes sought, the support provided, and any teaching strategies or approaches that are required. We will regularly review the effectiveness of the support and interventions and their impact on the pupil’s progress. Depending on the severity of the need, the student will be supported by a targeted provision. These are learners whose needs are clearly identifiable at the point of entry. Students whose needs may be emerging will access the universal offer but monitored as part of our graduated approach to need. This is also referred to as the Assess, Plan Do, Review Cycle. After two cycles of no progress at Provision Wave Two and/ or Three multi agency meetings are arranged for the learner. 

Agencies complete their single agency referral during the meeting. If agreed, an EHCP application process begins. The identification pathway below captures the process by which The Pavilion endeavours to identify needs of learners and also those learners amongst our population who would qualify for an Education Health and Care Plan. When deciding whether special educational provision is required, we will start with the desired outcomes, including the expected progress and attainment, and the views and the wishes of the pupil and their parents. We will use this to determine the support that is needed and whether we can provide it by adapting our core offer, or whether something different or additional is needed.


6.6 Supporting students moving between phases and preparing for adulthood
We will share information with the school, college, or other setting the pupil is moving to. We will share information with the school, college, or other setting the pupil is moving to. We work with secondary schools or other specialist schools which offer additional transition support for individuals or small groups of students. The needs and current support strategies of SEN students are shared with their next school through SENCO meetings, the transfer of student information. When moving schools, any information sharing meeting will take place with the new setting. Opportunities to visit the new class/teacher will be provided. Parents may be contacted to involve them in this process.

6.7 Our approach to teaching students with SEND
Teachers are responsible and accountable for the progress and development of all the pupils in their class. High-quality teaching is our first step in responding to pupils who have SEN. This will be differentiated for individual pupils. We will also provide the following interventions for students with SEN: 
• Breakfast club and our after-school club provision focusing on reducing truancy, attendance rates, engagement in education promoting healthy relationships and improving mental health and wellbeing. 
• Literacy book-based reading intervention 
• Language for Thinking 
• Read Write Inc. phonics-based intervention 
• Trauma-Specific Interventions:

Our Social, Emotional and Mental Health (SEMH) Vision and Identification Pathway The vast majority of pupils that attend The Pavilion, have social, emotional and mental health needs which may have been overlooked or undetected during their time in mainstream school. Our vision at The Pavilion is to provide a service which encompasses the “whole” being in the young people we teach and work with, so that all their needs are met fully from the moment they start attending. Students that access our counselling service are usually referred through The Pavilion’s weekly Wellbeing (safeguarding) meeting. During this meeting, students are identified based on behaviour patterns that they display, signs of trauma and family dynamics which are affecting their progress at school. These meetings explore the interrelated factors that may be co-occurring in their lives, that could be impacting on their learning needs and in particular their social, emotional and mental wellbeing. Fortunately, this is a multi-agency meeting attended by Local Area colleagues in Police, Social Care and Health. Pupils can also self-refer for SEMH support. The Pavilion works hard to engender an open-door drop-in culture. As soon as a student is deemed to have a SEMH needs, we aim to use a graduated response process which will: 
• assess and establish a clear analysis of the pupil’s needs; 
• plan to set out how the pupil will be supported; 
• regularly review to assess the effectiveness of the provision which may lead to changes where necessary.
Once information has been gathered regarding the issues being raised with the student, the school therapist will then decide which level of support the student requires. In the first instance, all pupils see the school therapist for three sessions on arrival to The Pavilion before seeing any other professionals.

These sessions will take place over a three-week period, to allow the pupil to settle in and become aware of how they are feeling regarding the transition to The Pavilion school. A decision is then made during the weekly inclusion meeting, on which service suits the individual pupil, be it time limited counselling (6 to 12 weeks) with the school therapist, psychotherapy (ongoing sessions – no time limit) with the school therapist, or a direct referral to Child and Adolescent Mental Health Services for more complex and serious cases. The Pavilion now also offer pupils access to an online and telephone therapy service which is confidential and they can use this whilst at home during their own time. The calls to the service are free, and can help support the students with emotional difficulties and an online journal that they can use to record their thoughts. Trauma-specific intervention programs generally recognize the following: The pupil's need to be respected, informed, connected, and hopeful regarding their own recovery. The interrelation between trauma and symptoms of trauma such as substance abuse, eating disorders, depression, and anxiety. The need to work in a collaborative way with pupil’s, family and friends of the survivor, to empower our young people to become resilient to adversity.



























Social, Emotional and Mental Health Identification Pathway
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6.8 Local Area SEND Support / Local Offer
Barnet's Local Offer provides help and support to children and young people with Special Educational Needs and Disabilities (SEND), and their families. Barnet offers a wide range of services for parents and carers, as well as young people who want to live as independently as possible. We encourage our families who have learners with additional needs to visit the website here:
https://www.barnetlocaloffer.org.uk/

6.9 Adaptations to the curriculum and learning environment

 We make the following adaptations to ensure all pupils’ needs are met: 
• Differentiating our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1 work, teaching style, content of the lesson, etc. 
• Adapting our resources and staffing 
• Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, etc. 
• Differentiating our teaching, for example, giving longer processing times, pre-teaching of key vocabulary, reading instructions aloud, etc. 
• Reasonable adjustments: Access Arrangements are pre-examination adjustments for candidates based on evidence of need and normal way of working. Pupils might be offered extra time to complete an exam paper, permission to use assistive technology, or provision of rest breaks.

7. Working with other agencies 
The schools strive to work collaboratively with other agencies including Local Authority and voluntary organisations, health and social care bodies. We seek support for our students and families through referrals to a range of agencies. These include Child and Adolescent Mental Health services, Highly Specialist Speech and language therapist, Educational Psychologists, and London Borough of Barnet’s SEN services. 

7.1 Complaints about SEN provision
Complaints about SEN provision in our school should be made to the SENCO Sasha Sappleton-Stone in the first instance. 

They will then be referred to the school’s complaints policy. The parents of pupils with disabilities have the right to make disability discrimination claims to the first tier SEND tribunal if they believe that our school has discriminated against their children. They can make a claim about alleged discrimination regarding:
• Exclusions 
• Provision of education and associated services 
• Making reasonable adjustments, including the provision of auxiliary aids and services 

7.2 Contact details of support services for parents of students with SEND

SENDIASS offer information, advice and support for parents and carers of children and young people with SEND. 

7.3 Contact details for raising concerns

 In the first instant, parents and carers should contact SENCO Sasha Sappleton-Stone directly through the school office.

7.4 Monitoring arrangements 

This policy and information report will be reviewed by Sasha Sappleton-Stone every year. It will also be updated if any changes to the information are made during the year. It will be approved by the governing board.
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